Fourth Grade Rats
by Jerry Spinelli

Student Response Form
Student's name K ({? h n CD &bj Grade \g

Your teacher wants to learn more about you as a reader. Here are some directions to remember:

+ Please complete this assessment on your own. Do not ask for nelp or use anything
(dictionaries, websites, etc.) to help you.

+ Each time you read, please fill in your reading log below.
+ When you reach a page with a sticky note, read to the bottom of the page.

+ Stop and answer the question on your response form. Include as much detail as you can
from the book to support your answer. (It is fine to reread, but do not read ahead.)

+ Put the sticky note back in the book.

+ Keep reading!

READING LOG Teacher: Please fill out.

Total Total
Date Start Time End Time | Start Page | End Page Time Pages

5/9%| 9:20 |9:50 | 1 | W 20 | 14
917 [10:%0 | )igS | 15 |4 35 |27
9l93 | 9:00 [9:95 |42 |59 25 | s
@!ag’ 080 |10 | 60 | 3% 30 |25

Total Ito 84
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Fourth Grade Rats
by Jerry Spinelli

1 1. pace 14 Suds thinks, “. . . you would have thought she was a ten-foot cat
and I was a mouse.” What does he mean?

; thod meons e s akrdid of A()In
pf_She wot,  biger gk fal\er
Fthan  Sods

@F‘ Al
| 2.eace18 Why is this chapter called “Number One“?

s chaPrer S called number 1
ec,se &B\VQ‘& 15 ot C\C-Hr\c\ (ke A
Rap he \s Yoty doodl.

E P@I
3. race 20 Think about how Mrs. Simms and Suds’s mom treat Suds.
How does it make him feel and act?

Mps. Stam® ond Suds mem g ke

Suds feel hetter dbou- thing Hhdt
~oPpeh becure of Jaey. Tt MBKes
LJ/YI ac C\(’)T)C]

=730 4. pace 28 Think about this scene between Suds and his father.
[ I What do you think Suds wants from his dad here?

%p WL\&V\'f‘S to keow 7F zw?\"’ﬁ Dok
WAS & hat in 41k o\trcxc}co

E(P)A |

-
E@A 1
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Fourth Grade Rats
by Jerry Spinelli

1 5. eace 39 What have you learned from this story about what it means
to be a boy and what it means to be a glrl‘?

T ledlnt LOMS in S book -
“%O beo \/@Jﬂu /V\C\\‘\\ ond Q:MS
Jvst Jove the STOPR +ap boyc
dao when Ahey dc+ like A hat

E@ﬂ. 1
[_ : _w-ﬁ;'n'J 6. race 39 What happens here? Why is Suds so mad at Joey?

3038 IS mdd Lecpre '\}ocatj N
hdhour\o not wnﬂ'\ JudY 1 e
gikl “he likec. And he sdid

Somhind $o moke \JL)O(VI like Suds bet <he
ke Joedy \n<ted. @P A

7. eact 44 What does Suds mean in this scene when he says,
“This lasted for about three hours”?

he means that thev stiaured
at edchathelr Ree d while

~\
UPAI
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l_ a } 8. race 58 What kind of person is Judy Billings? How is she important to Suds?

()Ldl/] Eilllnds 16 a 06@9\\'\0\ Anod
nice “kehson She s Impolﬂﬁ\ml
Ao Svos Lecuse e likes kel

Pt
E@A |
f | 9. race 60 What are Suds’s problems in this story?

Suds Problem is not Lein 4 like
& _bat. We’s rying to Jolve it Y
beind o hat. Y

i

E@ﬁ. |

1 10. pace 63 How is Suds changing?
[__4] He |s Clﬂd\ﬂé\ n4g ém being a
hat nat hlc@ \\H@ he u&@(f o
Le.

E@A |
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Fourth Grade Rats

by Jerry Spinelli
| &% J 1. race 66 Why does Judy want everyone at school to see the spider on Suds’s arm?
{ ADE’CUG@"WCH Jf'/\:r lr\"ﬂ VL)AS s bhaye

ond he's A I’V\C\h/hd’f“

E@A |
“dropped out of the rat race and rejoined the human race”?

She meah'S Joey i5 not & rat
Qﬂl/JlmoV@

2\
-1 12.pact 77 What does. Mrs. Peterson mean when she says Joey has -

sy

E P@I
] 13.pace 82 What is a lesson Suds learns in this story?

lhe ledins 1§ fRomeohne do@ﬁ
somthing bdd NoV dom‘ A

+a Fallo .

ex: Steven pushed d kid so T foshed
A Kid 3¢ T cdwn be cool | ke Steven.

EJP A |
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Fourth Grade Rats

by Jerry Spinelli
Reflection
Was this book easy, just right, or too hard? J US -\- j/\ Cj % \f\
How do you know? { ff—l’\@()s)\}_%—)t "4 (A—)L//\S ﬁj"?d\-{— ‘

Did you like this book? \”.) 69 S

Why or why not? I+ MJC\Q EUh +O ‘h@dd

Would yoiJ choose another book like this from the library? g 69\g

Why or why not? Thég ;qéz)("f' +1M(3 1 [/\J'd(h_lL
16 redd i+ ih A book club Jo
[ hove somebod<y Yo +alk to.
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Comprehension Record & Planning Form: Level Q

Fourth Grade Rats by Jerry Spinelli

928

Student: _ﬁun_&%tj Date:
SR
1. Refer to the student’s scored Response Form. E-Exceptional
2. Check « the appropriate white box [E, P, A, or |] below for each answer. P—'_P.rofici_ej'nt_
3. Tally each column to find the total number of E, P, A, and | responses. t]‘:gf::ea:thmg
4. Record the overall tally below the chart. :
Plot & Setting Character Rig t:?ai?:euarggiage Themes & Ideas
Question Page E P A | E P A I E P A I 2 R A |
1 14
2 18 LT
3 20
4 28
5 39
b 39
1. Lb
8 58
9 60
10 63
1 b6
12 77
13 82 L
el PlAat |EfPlA]l i JE]lP]A]lL]|E|P] ALY
T [ [l [ W] (1 I 11

Total number of responses: exceptional ‘_L*_J'IS

proficient l /13

approaching + incorrect;fw

Total pages: 84 divided by total minute.s".’[q read book (from log]: & = reading rate: ﬁ p/min

Next: Decide on Goals

1. In the first column, check the scenario or scenarios that best describes this student’s performance.
2. Reflect on the information in the last two columns to plan for your reading conference with the student.

or exceptional.

@ _Vocabulary and Fiqurativem)
4. Themes and |deas

v | If _ Then Teaching Suggestions
One-third (/2] or more of the student's | This level is likely too difficult. Assess the n/a
total responses from all four strands | student at the next level below to determine a
are approaching and/or incorrect. goal.
The student’s approaching and - Instruct the student in one area of need ata See pages:
incorrect responses are clustered in | time, addressing the strands in this order: 721 Plot and Setting
- one or two of the four strands, yet all | 1. Plot and Setting 133 Character
V other responses are proficient and/ 2. Character T49 Vocabulary and

Figurative Language
159 Themes and |deas

No answers are incorrect or
approaching. The student’s
responses are mostly proficient
and some are exceptional.

In most cases, work to move the student from
proficient to exceptional in all areas. Instruct
the student in one area at a time, addressing the
strands in the order listed on the right.

See pages:

121 Plot and Setting

133 Character

T49 Vocabulary and
Figurative Language

759 Themes and |deas

Independent Reading Assessment: Fiction © 2012 by Jennifer Serravallo ® Scholastic Inc.




Comprehension Record & Planning Form: Level Q

Fourth Grade Rats by Jerry Spinelli

If

Then

Teaching Suggestions

Around % of the student’s responses
are exceptional.

In most cases, assess the student at the next
level higher to determine a goal. The exception
may be for the student who is reading far above
grade level.

For tips on when to move
students to the next level and
when to keep them at their
current level, see page Aé.

There is no obvious pattern to the
student’s responses; the student'’s.

answers range from exceptional to

incorrect across all four strands.

Comprehension is likely inconsistent or flawed
because the book is too difficult, or because
there may be a stamina issue [check the reading
log). You will likely want to have the student take
the assessment at the next level below.

For help with stamina issues,
see pages T7-T8.

The student reads at a very slow or
fast speed: much > or < 0.75 pages
per minute [p/min).

Observe the student during independent reading
to determine whether the reader is engaged.

If engagement is not an issue, a slow or fast
reading rate indicates the level may not be a
good match.

For help with reader
engagement, see pages
T7-18.

The student has trouble expressing
answers in writing, but past
observations indicate he or she can

verbally elaborate on what is written.

In the goal-setting conference, check to see if
the student can verbally elaborate on his or her
responses. If the student can, provide support
with writing about reading at this level during
independent reading.

For help with writing about
reading, scan the tip boxes
in the Precision Teaching
section, pages 121-T72.

The student’s reflection on the
Response Form indicates that
the book was a good fit, yet many
responses are approaching or
incorrect.

This is a student who may have trouble
monitoring for meaning, or knowing what he or
she knows. Work with the student on strategies
for stopping to check for understanding as a
secondary goal.

For help with monitoring
strategies, see page T8.

And Now: Take It to the Conference

What goal or goals have you decided to focus on [see Then column)?

Vocab. / Fa lanquase
= | S e |

Which strategy or strategies will you introduce first? [Refer to pages from the Teaching Suggestions column.)

Use (ountext

Additional notes to prepare [e.g., questions to ask, a book for modeling, and so on):
@ Cain b Wo/ﬂ'_s‘ - ! ;
2 wot L\ijﬁﬁm—‘ ome in  her inolependent Qawgf./\\jz ook

Now you are ready to confer. Turn to page T4 for a sample goal-setting conference transcript and advice on how to
conduct the conference.
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