Sadako and the Thousand Paper Cranes
by Eleanor Coerr

Student Response Form

Grade 3

Student’s name A A 6\(’: ]a

Your teacher wants to learn more about you as a reader. Here are some directions fo remember:

¢ Please complete this assessment on your own. Do not ask for help or use anything
(dictionaries, websites, etc.) to help you.

¢ Each time you read, please fill in your reading log below.
¢ When you reach a page with a sticky note, read to the bottom of the page.

+ Stop and answer the question on your response form. Include as much detail as you can
from the book to support your answer. (It is fine to reread, but do not read ahead.)

¢ Put the sticky note back in the book.

+ Keep reading!

READING LOG Teacher: Please fill out.

Date Start Time End Time | Start Page | End Page I’?:el J:;c;ls
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Sadako and the Thousand Paper Cranes
by Eleanor Coerr

. pace 14 What kind of people are Sadako’s family?

A: T Pink Aot Sada ko's ~pamfiy 1S @
very reqular and happm Comily,
Q. :EanmK Pat Sadakos ‘Pam:lm Cows about

each other vers much, -
| % E(p)a |
' 2. ract 20 Describe the setting (time and place).

one fruﬁa&f eNening_in 1954 . €adako and her
ﬁzm\’lg was at the benks of Ohta River putting
[antecng (0 —the river

3. race 24 What does this sentence mean: “The kind words from her
parents made the knot in Sadako’s stomach loosen.”

T+ neans that Sadaka el more relaxed when
she heard hes mom Say that to her.

G)P Al
4. pace 27 What kind of person is Sadako?
T Hinke thay Sadako 1§ & pecson who neves

Aives up ond “ries hec best on f\‘hi‘hgs.

P
E@A |
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‘Sadako and the Thousand Paper Cranes
by Eleanor Coerr

5. race 32 What does leukemia mean? Use details from this part to explain the meaning.

T Jdrinky, Phat luekemia meant an aton bomb

disease.

6. race 45 Explain how the moments with Kenji are important to the story.

= {3 fmxpor-farﬁ Jo Ane S“\'DFL:[J because
]Cux_j{ is like o sewrt of hey.

7. eace 47 What do the cranes symbolize for Sadako?

e scjmbo\fz,&:\, ~+thet she wyil) aet better.

8. race 48 What does listless mean in this part?

T 4hinke Hhat lisHess Meang weak of no

enerqy or enthusiasm.
< 2
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Sadako and the Thousand Paper Cranes
by Eleanor Coerr

9. race 59 Based on what you've read from page 27 until now,
what new ideas do you have about the kind of person Sadako is?

She alwavs has a %oa\ tor hersel ¥ c:mc:l’

always want Yo reach her aoa,\-

E@A |
10. race 60 Read the following line and explain what it means in this story:
“But it was like trying to stop the rain from falling.”

T+ means +hor Sadako can't <Yop

+Hnin kfn% coour death.

G)PA:

. pace 64 What lesson or lessons can we learn from Sadako’s story?

T leaned fthot alwans tru your lest
enen %oug\m wou afe bad ot 1t
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Sadako and the Thousand Paper Cranes
by Eleanor Coerr

12. eact 65 What have you learned about war from reading this book?

T have learned thot war is very cvue)

and can desiroy, people’s \ives. Thecefor the
Nedls, <hould Stawn Peace-@x\.

Reflection

Was this book easy, just right, or too hard?

P you know? __ == undessirood evel U\—Hf\\’ﬁq
that was \ﬂawenmq (n he story.

Justk Yight

Did you like this book? No
Why or why not? I+ waos Yoo Sad.

Would you choose another book like this from the library? oo

Why or why not? 'Jl'hfh\a ‘ Wéé’,d +D S—\-CIM U\U\]CJU\
Fon historical '@C‘hcm ‘et (:JCC{\S
covth wars.
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Comprehension Record & Planning Form: Level R

Sadako and the Thousand Paper Cranes by Eleanor Coerr

Student: A'MQQ-{Q Date: __[ ,/{ q
sl
5];0 ring Guidé
1. Refer to the student’s scored Response Form. E-Exceptional
2. Check # the appropriate white box [E, P, A, or I) below for each answer. P-Proficient :
3. Tally each column to find the total number of E, P, A, and | responses. t}:gfrr:;ihlng
4, Record the overall tally below the chart..
Plot & 'Se_'ttin.g Character Fig ::a‘:\:’ eull.aar:g:age Themes & Ideas
Question  Page E P A I P | A I E P | A | E P A I
1 14 LT
2 20 AT
3 24
4 27
5 32
b 45
7 47
8 48
2 59
10 60
11 b4
12 65 ]
E P A i ). E P A I E P A | E P A |
TALLY | | | | iy 1041 [ 1

Total number of responses: exceptionalsi_ nz proficientLﬂZ approaching + incorrect_D_HZ

Total pages: 58 _divided by total minutes to read book (from log):

Next: Decide on Goals

& . 638

reading rate:

p/min

1. In the first column, check the scenario or scenarios that best describes this student’s performance.
2. Reflect on the information in the last two columns to plan for your reading conference with the student.

s [T R

Then

Teaching Suggestions

One-third ('/s) or more of the student’s
total responses from all four strands
are approaching and/or incorrect. .

This level is likely too difficult. Assess the
student at the next level below to determine a
goal.

n/a

The student’s approaching and

or exceptional.

incorrect responses are clustered in :
one or two of the four strands, yet all -
other responses are proficient and/ .

- | Instruct the student in one area of need at a

time, addressing the strands in this order:
1. Plot and Setting
2. Character

'3. Vocabulary and Figurative Language
|-.4. Themes and |deas

See pages:

721 Plot and Setting

733 Character

T49 Vocabulary and
Figurative Language

759 Themes and Ideas

No answers are incorrect or
L/‘" approaching. The student’s
responses are mostly proficient
and some are exceptional.

In most cases, work to move the student from
proficient to exceptional in all areas. Instruct
the student in one area at a time, addressing the
strands in the order listed on the right.

See pages:

121 Plot and Setting

T49 Vocabulary and
Figurative Language

759 Themes and |deas
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Comprehension Record & Planning Form: Level R

Sadako and the Thousand Paper Cranes by Eleanor Coerr

I

Then

Teaching Suggestions

are exceptional.

Around ¥ of the student’s responses

In most cases, assess the student at the next
level higher to determine a goal. The exception
may be for the student who is reading far above
grade level,

For tips on when to move
students to the next level and
when to keep them at their
current level, see page Ab.

student’s responses; the student’s

There is no obvious pattern to the .

answers range from exceptional to
incorrect across all four strands.

Comprehension is likely inconsistent or flawed
because the book is too difficult, or because
there may be a stamina issue [check the reading
log). You will likely want to have the student take
the assessment at the next level below.

For help with stamina issues,
see pages T7-T8.

per minute (p/min).

The student reads at a very slow or '
fast speed: much > or < 0.75 pages

Observe the student during independent reading
to determine whether the reader is engaged.

If engagement is not an issue, a slow or fast
reading rate indicates the level may not be a
good match.

For help with reader
engagement, see pages
T7-T8.

answers in writing, but past

The student has trouble expressing

observations indicate he or she can
verbally elaborate on what is written.

In the goal-setting conference, check to see if
the student can verbally elaborate on his or her
responses. If the student can, provide support

. with writing about reading at this level during

indépendent reading.

For help with writing about
reading, scan the tip boxes
in the Precision Teaching
section, pages 121-772.

The student’s reflection on the
Response Form indicates that
the book was a good fit, yet many
responses are approaching or
incorrect.

This is a student who may have trouble
monitoring for meaning, or knowing what he or
she knows. Work with the student on strategies
for stopping to check for understanding as a
secondary goal.

For help with monitoring
strategies, see page T8.

And Now: Take It to the Conference |l

What goal or goals have you decided to focus on [see Then column])?

Character (;prolﬁ' eent —> exce}p fienal) ,/ Themes
Which strategy or strategies will you introduce first? [Refer to pages from the Teaching Suggestions column.)

Think " Thet Charoder's Gerlssves* —> Tlus ol
helr oW, qoals _./ ‘

Additional notes to prepare [e.g., questions to.ask, a book for modeling, and so on):

Now you are ready to confer. Turn to page T4 for a sample goal-setting conference transcript and advice on how to
conduct the conference.
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